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MOTIVES OF STUDENTS LEARNING ACTIVITIES IN THE CONTEXT OF
ACQUIRED HELPLESSNESS

Didactics of school education and practice confirm that learning becomes successful if the student has a
positive attitude. The strength of the effort and productivity, and hence success, depends mainly on motivation
for learning activities. A range of motives is influencing the student in learning. The dominant motive for
learning motivation is the desire for knowledge and interest in obtaining them, and low motivation can lead to

acquired helplessness.

Keywords: motives, educational activities, junior high school student; acquired helplessness; the motive
for success, the motive to avoid failure; self-esteem, learning process.

Introduction. The modern world is
undergoing many transformations in absolutely
all spheres of public life. Education is no
exception. The main goal of NUS is to create
conditions for the development and self-
realization of each individual as a citizen of
Ukraine, a generation that can learn throughout
life. During the first semester of primary school
education, it is necessary to create favourable
conditions for the student to form a special
psychological neoplasm — the motivation of
educational activities. This period is an
important moment in the formation of positive
motivation for schooling, which aims to achieve
success, instil in students a love and interest in
learning, mastering the knowledge system,
forming a positive attitude in this activity,
development and formation of willpower,
positive emotional potential, independence and
creativity.

Learning success is a pressing issue for
both teachers and parents. However, it is
essential for younger students; it is a leading
activity of this age period, affects self-esteem,
place and role in the classroom, largely
determines the relationship with parents. One of
the ways to improve the quality of students'
education is to form a lasting interest in
cognitive activity.

A range of motives is influencing the
student in learning. The dominant motive for
motivation to learn is a desire for knowledge
and interest in the process of obtaining them.
This motive promotes intellectual and personal
development in general and determines the
success of educational and cognitive activities.
The lack or immaturity of learning motivation
may indicate a child's reluctance to go to
school, the predominance of negative emotions
associated with the learning process, fear,
anxiety, passivity. These and other factors are
why a child cannot succeed in learning. In the
future, such a situation may provoke the
transfer of their failures and failures from
educational activities to other areas of their
lives, become a factor in the formation of
acquired helplessness.

The first manifestations of acquired
helplessness can be diagnosed at the age of 8-9
years if the child has experienced adverse,
stressful situations accompanied by a sense of
uncontrollability (M. Seligman, S. Mayer).
Observation of examples of helplessness in the
lives of other (significant) people (A. Bandura);
restriction of freedom and independence in
early childhood as a result of hyperopia (J.
McDougall) in combination with dependent
parenting styles; insolvency in the adult world,
needs support, kindness and love (A. Adler).
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Studies of the problem of acquired
helplessness have shown that its significant
adverse impact is manifested primarily through
violations of the motivational sphere, which is
supported by a deficit of cognitive and
emotional spheres of personality.

Purpose. Our study aims to study the
motives of learning that play a leading role in
the formation of acquired helplessness of
students and establish the percentage of their
levels among primary school students.

Didactics of school education and practice
confirm that learning becomes successful if the
student has a positive attitude. The strength of
the effort and productivity, and hence success,
depends mainly on motivation for learning
activities. Therefore, knowledge, skills and
abilities can be formed under the influence of a
motive that will motivate the student to learn
activities, bring it to the level of understanding
and awareness and lead to success.

Theoretical  basis.  Studying  and
researching motivation and motives is one of
the most crucial psychological knowledge. A
large number of studies are devoted to this
problem, both Soviet (V. Vilyunas, L.
Vygotsky, V. Kovalev, K. Platonov, D.
Uznadze, P. Jacobson, etc.), foreign (J.
Atkinson, G. Hall, K. Madsen) , A. Maslow, H.
Heckhausen, etc.) and domestic scientists (M.
Boryshevsky, P. Goncharenko, M. Drygus, S.
Zanyuk, G. Kostyuk, S. Maksimenko, D.
Nikolenko, N. Prorok, L. Prokolienko, O.
Skrypchenko, Y. Shvalb and others). Scientists
believe that it is in the early school years that
the foundations of motivation for learning
activities are formed, and therefore, this age has
important reserves for the development of the
motivational sphere of students. Teachers
emphasize that in primary school age it is
possible to form a new type of attitude to
learning, for example, interest in the way of
acquiring knowledge (V. Davydov, V. Repkin,
N. Bibik), to orient students to the way of
cognition that is directly related to skills XXI
century, in particular, to the readiness to learn
throughout life [14, p.163].

The theoretical basis of the study of
helplessness was the theory of studied
(acquired, instilled) helplessness, developed by
Professor of the University of Pennsylvania
Martin Seligman in the 70s of last century;
approaches to its study in foreign and domestic
psychology (L. Abramson, H. Heckhausen, D.
Hiroto, M. Baturin, D. Ziring, K. Vedeneeva, T.

Duchiminskaya, L. Maimon, I. Zarubinskaya,
V. Popov and others).

In modern scientific research, helplessness
is traditionally viewed through the prism of
learned  (memorized, acquired, instilled)
helplessness. The phenomenon of acquired
learned helplessness is associated with passive,
unadapted human behaviour. The studied
helplessness is a violation of motivation due to
the subject's feeling of uncontrollability of the
situation, i.e. the independence of the result
from the effort expended [4].

Manifestations of acquired helplessness
are reflected in various aspects: rare successes
are ignored, growing emotional tension,
reduced interest in learning. As a result of
systematic  failures and  insurmountable
obstacles in significant activities, there is a state
of activity passivity, spreading to related
activities (L. Elloy, L. Abramson, M.
Seligman).

Having analyzed the main directions of the
study of helplessness in the scientific literature,
we consider helplessness as a systemic
characteristic of personality that regulates
human  behaviour, self-perception  and
perception of others, determines the attitude to
reality, affects the formation of «I-concept».

Methods. Theoretical methods were used
to study the main approaches to understanding
the motives of educational activities and
helplessness: analysis, synthesis, generalization;
for the diagnosis of motives for educational
activities, self-assessment — empirical methods:
assessing the level of school motivation N.
Luskanova and the method of "Steps";
percentage analysis (visualization of results).

Originality. Based on the content and
objectives of modern education reform, we
believe that one of the most critical tasks is:
preparing younger students for purposeful
learning in the following grades, forming
positive motivation to learn, the formation of
moral and spiritual maturity. One of the
psychological neoplasms of this age period is
the arbitrariness of mental processes. In the
early school years, the child's centre of mental
development 1is the formation of the
arbitrariness of all mental processes (memory,
attention, thinking, organization of activities).
Their intellectualization and internal mediation
occur due to the initial assimilation of concepts.
Arbitrariness is manifested in consciously
setting goals, seeking and finding ways to
achieve them, and overcoming difficulties and
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obstacles. Throughout the primary school age,
the child learns to control their behaviour,
mental processes because the requirements for
it from the first days of school require a
relatively high level of arbitrariness. Therefore,
the younger student overcomes his desires and
can control their behaviour based on given
patterns, contributing to arbitrariness as a
particular property of mental processes and
behaviour.

In general, the concept of «motive» is
ambiguous. Under the motive were understood
such phenomena as ideas and ideas, feelings
and experiences (L. Bozhovich); needs and
inclinations, motivations and inclinations (H.
Heckhausen); desires and wants, habits,
thoughts and feelings of duty (P. Rudik); moral
and political attitudes and thoughts (A.
Kovalev); mental processes, states and
personality traits (K. Platonov); objects of the
external world (A. Leontiev); installations (A.
Maslow) and even the conditions of existence
(V. Vilyunas); as a need, purpose (object of
satisfaction of need), as motivation, intention,
as a stable disposition of the individual, as a
state, as a formulation, as satisfaction (E. Ilyin)
[10, p. 149].

Motive is a real motivation that forces
people to act under certain conditions in a
specific life situation [5, p. 238].

The motives of educational activities
determine its meaning for the student, his
attitude to learning, and therefore the energy,
diligence with which he learns, delves into the
essence of what he learns and, ultimately,
learning  outcomes. Full-fledged learning
motives, organically connected with its goals
and content, expand the possibilities of
learning, mastering skills, rational ways of
solving mental problems. It is known that by
the end of the preschool period, the child has a
solid motivation to study in the school (L.
Bozhovich, L.  Slavina)  environment.
Psychologists note that the child sees the
difference between his objective state and inner
position on the verge of preschool and school
childhood. This broad need forms the so-called
personal readiness for school. There is also an
objective readiness for school, for the first
written letters, numbers, for the first grades and
only then for the process and content of
learning, and even later — for ways to acquire
knowledge.

Favourable features of motivation include
a positive attitude of the child to school, the

development of interests, the desire for
knowledge, the search for answers to questions.
Curiosity is a form of manifestation of the
mental activity of younger students.
Immediacy, openness, trust of junior students,
their faith in the undisputed authority of the
teacher and willingness to perform any of his
tasks are favourable conditions for the
establishment at this age of broad social
motives of duty, responsibility, understanding
of the need to learn and more. Negative features
of junior student motivation are insufficient
effectiveness (do not support educational
activities for a long time), situationally (quickly
satisfied and without the teacher's support can
fade and not recover, educational material
quickly gets bored, causes fatigue). Lacked
meaningfulness manifests in fatigue that
students can not name what they like a
particular subject. By focusing more on
learning outcomes than on learning methods,
students are not interested in overcoming
difficulties until primary school. The dynamics
of learning motives of students from 1Ist to 4th
grade is manifested in the fact that first (first
grade) students are dominated by interest in the
external side of the school (sitting at a desk,
wearing uniforms, briefcases), then there is
interest in the first results [1].

The structure of educational activity,
according to D. Elkonin and V. Davydov, has
five components: motivation, educational tasks,
educational actions, actions of self-control,
actions of self-assessment. As we can see, there
is a motivation that motivates and directs
learning activities in the first place. Motives for
learning activities can be classified in different
ways. O. Leontiev distinguishes between
motives that students understand and actual. L.
Bozhovich identifies broad social motives and
educational and cognitive. In addition, motives
are sometimes divided into two major groups:
motives that arise from the learning activity
itself and motives that go beyond the learning
process and are related only to learning
outcomes. Such motives can be broad social,
and narrow-personal. Students with a high level
of success develop motivation to succeed and
prestigious motivation. Underachieving
students gradually develop motivation to avoid
failure and compensatory motivation [2].

Among the motives for educational
activities are most appropriate for educational
tasks. If they are formed in the student, his
learning becomes meaningful and adequate. D.
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Elkonin calls them educational and cognitive
motives; they are based on cognitive needs and
self-development. The student must be
motivated not only by the result but also by the
learning process. If a teacher teaches a junior
student to perform all educational activities, he
will form in them the ability to learn
independently — will form educational
activities.

Studies of the motives of learning of younger
students have shown that the motives associated
with the educational activity, its process and
content, do not occupy a leading place. According
to research by L. Bozhovich and her colleagues,
first-graders have these motives in third place, and
third-graders even in fifth place. According to
these studies, the first place is occupied by broad
social motives, the second is narrow personal, and
the third is educational and cognitive broad social
motives. L. Bozhovych writes: «In the system of
motives that motivate the educational activities of
younger students, social motives are so important
that they can determine the positive attitude of
children to the activity, even if it is not of direct
cognitive interest to them» [1, p. 213].

Scientist A. Markova identified three types
of student attitudes to learning: negative
(evasion or refusal of students), neutral (lack of
willingness of students to participate in
learning), positive (involvement of students in
learning as a subject of learning and
communication) [5, p. 258].

A. Markova noted that educational and
cognitive motives are formed in educational
activities. The main factors influencing the
formation of positive, sustainable motivation
for learning activities are:

— the content of educational material,;

— organization of educational activities;

— collective forms of educational activity;

— assessment of educational activities;

— style of pedagogical activity of the
teacher [5, p. 262].

Some primary school students have an
insufficient level of mental activity (which is
the result of many reasons, primarily inadequate
methods of activating mental activity). It
hinders their educational and cognitive interest
formation, motivating a lasting positive attitude
to learn. Such students in 2nd and 3rd grades
have more motives of duty, prestige than
interest in the content of subjects [2, p. 318].

We consider the younger school-age as a
sensitive period in the formation of motivation

to achieve due to the new social situation of
development, which involves the inclusion of
the child in the system of social relations
through leading activities. In primary school's
educational and cognitive activities, students
strive to achieve the best results, so the motive
for success becomes the main motive for the
activities of primary school age. The motive for
success plays a systemic role in forming
motivational-volitional, cognitive and
emotional spheres of the student's personality.

Motivation to achieve consists of two
motivational tendencies: the desire to succeed
and the fear of failure. In turn, H. Heckhausen,
in the structure of motivation to succeed and
avoid failure, distinguishes such categories as
need (or goal setting), instrumental activity,
positive and negative affective states, the
anticipation of the goal, approval or
condemnation of others, failure, and,
accordingly, themes of success or failure [13].

Throughout primary school age, children
undergo qualitative changes in the structure of
achievement motivation. The age of 8-9 is a
turning point in developing achievement
motivation. Students with a solid motivation to
succeed are characterized by high academic
performance (strive to perform tasks as best as
possible, get adult approval and high marks).
Among low—achieving students,  the
achievement motive is either absent or weak.

The motive of achievement is a stable
characteristic of the personality, and the result
of cognitive development makes it possible to
structure the interaction of the individual with
the environment, to correlate the result of
activity with the «I». The desire to best fulfil
their social role (student role) actualizes the
motivation to achieve, which implicitly presents
the «self-concept» of the student with their
abilities, skills, attitudes not only to themselves
and others but also to how he perceives his
environment.

The motive for success can be different —
the motive for avoiding failure, characterized by
the desire to avoid negative emotions, anxiety,
possible mistakes, defeats, criticism,
condemnation and possible punishment from
parents. Avoiding failure does not allow the
student to achieve good results and become
successful; he develops negative personality
traits: low self-esteem, passivity, lack of
initiative,  self~doubt, increased anxiety,
depression. Often, this motive is school failure
and adverse reactions to it from parents and
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teachers. The consequence of this situation is
the formation of acquired helplessness [3].

Among the main qualities of the modern
school that affect the emergence of students'
persistent failure, and as a consequence, learned
helplessness can be distinguished:

— lack of motivation to study (education
system is not interesting for modern students);

— the content of education (school
programs are complex, do not correspond to the
age characteristics of children);

— teachers (the teacher plays a crucial role
in reducing/consolidating school failure, the
student's faith in their abilities, hopes to improve
their situation, growing interest in learning. As a
result, the learned helplessness develops quite
quickly);

— student — the object of influence (there is
no space for self-development, initiative, faith in
their strength, over time, the student's behaviour
dominated by passivity and helplessness);

— method of acquiring knowledge (the
student acquires knowledge not through personal
experience and activity, but by accumulating
information that does not always correspond to
the child's intellectual capabilities. This method
complicates learning, stimulates failure and
unwillingness to learn);

— assessment of knowledge (one of the
main motives of educational activities, frequent
unsatisfactory assessments finally undermine the
child's faith in their abilities, interest in learning,

knowledge and ability to show them deteriorate.
This situation leads to further assessment
decline, apathy, loss of interest, passivity. As a
result, acquired helplessness develops rather
quickly [12, p.213]).

We conducted a study wusing a
questionnaire to assess the level of school
motivation N. Luskanova and the method of
«Steps» to diagnose self-esteem. The study
involved 61 third-graders of primary school in
Uman. The questionnaire contains ten questions
and three possible answers. According to the
results of the questionnaire, the general level of
school motivation determined: 25-30 points -
the highest level; 20-24 — good school
motivation; 15-19 — positive attitude to school,
but mainly to its extracurricular side; 10-14 —
low motivation; 0-9 — negative attitude towards
school, school maladaptation. The analysis of
the class journal helped to establish the level of
academic success: 6 students — satisfactory
(18.75%); 22 students — good (68.75%); 4
students — excellent (12.5%), ie. 81.25% of
students have a sufficient and high level of
academic achievement. According to N.
Luskanova, the method of diagnosis interprets
the following levels according to the obtained
scores: 5 — the highest level of school
motivation; 4 — good school motivation; 3 —
positive attitude to school; 2 — low motivation;
1 — negative attitude towards school.

Table 1.

General results of diagnostics of motives of training according to N. Luskanova

Levels of school motivation Number of students(61) | Percentage of students
Maximum high (5) 12 19
Good school motivation (4) 9 16
Positive attitude toward school (3) 15 24
Low motivation (2) 14 23
Negative attitude towards school (1) 11 18

General results of diagnostics of motives of training according to
N. Luskanovain the percentage of students

18

16

24

B Maximum high (5)
1 Good school motivation (4)
Positive attitude towards
school (3)

Low motivation (2)

Negative attitude towards
school (1)
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According to N. Luskanova, the results of
school motivation diagnostics show that most
students (24%) have an average level of school
motivation. A high level of 16% of students and
19% — the maximum. That is, in general,
children's attitude to school is positive (59%),
although most attract extracurricular aspects of
learning — communication with teachers and
peers, the position of the student, the attributes
of school life. Low school motivation found in
23% of students, 18% (11 students) — school
maladaptation. These students need additional,
more profound study and individual attention
and work from both teachers and parents, and
you can also recommend a consultation with a
school psychologist. There was a direct
correlation between school motivation and
academic achievement at the level of statistical
significance. That is, there is a connection
between positive school motivation and
success. The nature of this relationship can be
twofold - more motivated students learn better
because they pay more attention to learning, or

students who study well are better at school.
These two communication options likely take
place simultaneously.

The «Steps» method aims to identify the
system of ideas of a junior student about how
he evaluates himself, how others evaluate him
and how these ideas relate to each other. We
offered students a sheet of paper with painted
steps, a human figure and a pencil. During the
individual conversation with the student and the
assessment scale, each student placed himself
on a certain level according to his ideas and
probable ideas of other people about himself. At
the end of the conversation, the student
answered that he was sure that the appropriate
step was inherent in him. The ladder consists of
7 steps, 1-3 steps — the lowest and corresponds
to 1-3 points (lowest result, i.e. low self-
esteem), 4 steps (respectively 4 points) is the
average positive result, steps 5-7 (respectively
5-7 points) where 6 points are the norm of self-
esteem.

Table 2.
General results of diagnostics by the method of «Steps»
1-3 points 4 points 5-6 points 7 points
Number of students 16 29 10 6
Percentage of students 26 48 16 10

General results of diagnostics by the method "Steps

in the percentage of students

48

The results of the diagnosis by the method
of «Steps» show that underestimated negative
self-esteem is characteristic of 26% of students
(16 people) and may be evidence of school
maladaptation and a sign of poor social
development, a sign of this attitude may be
unfavourable family relationships, adverse.
64% of students (39 people) have average
positive self-esteem. High self-esteem in 10%
of students (6 people) may be evidence of
perfect family and school staff relationships.

1-3 points
4 points
5-6 points

m 7 points

Thus, the study results indicate problems
with the level of self-esteem and motivation for
schooling in some younger students. They are
related to the development and formation of the
personal sphere against awareness of their
relationships in family and school and possible
causes of helplessness, which contribute to
lowering motivation and self-esteem. Our
recommendations relate to the work of the class
teacher and psychologist of the educational
institution to conduct correctional classes to
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overcome the acquired helplessness of primary
school students.

Conclusion. Psychological and pedagogical
science claim that students learn most
successfully if they have a positive attitude.
Thus, the results of our diagnosis showed a
direct causal relationship between academic
performance and the level of formation of school
motivation, in teaching a prominent role belongs
to both social and cognitive motives. We will
focus our further research on diagnosing factors
that influence positive motivation for schooling.

The study allowed us to analyze the
motives of educational activities in terms of
acquired helplessness. Thus, the motives of
educational activities, as part of the motivational
component of helplessness, are interdependent
with the leading activities of the junior student
and affect its success.

We will focus our further research on
developing a correctional and developmental
program to form a positive motivation for
younger students to learn to prevent and correct
acquired helplessness.
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MOTHUBH HABYAJIBHOI JISIJIBHOCTI IIKOJISIPIB Y KOHTEKCTI HABYTOI
BE3IIOPAIHOCTI

Y cmammi nooamni pezynemamu ski niomeepodicyromv, WO HAGYAHHA CHMIAE YCRIWHUM 34 YMOBU
NO3UMUBHO20 CMABIEHHS WKONAPA 00 HA8YaHHA. Bio cumu cnoHykanHs 00 HaguanbHOI OisLIbHOCMI 3HAUHONO
MIPOIO 3ANeXHCUMb CUNA NPUKIAOCHUX 3YCUb MA NPOOVKIMUSHICHb, @ omoice, [ ychniwHicmv. Y npoyeci
HABUAHHA HA VYHA GNIUBAE YLMULU KOMNIEKC MOMUBIB, 6 SAKOMY OOMIHVIOYUM MOMUBOM CHOHYKAHHA 00
HABUAHHA € NpacHeHHs 00 3HAHb MaA YiKagicmv 00 Hpoyecy iX OMpUMAaHHsA, a HUBbKUL PI6eHb MOMUBAYIT
Modice npuzsecmu 00 nosieU Habymoi 6e3nopadHOCMi.

Tonosnoto memoto cmammi € 6UBUEHHS MOMUBIE HAGYAHHA, WO 6I0ieparoms NPOGIOHY polb Y
opmysanms nabymoi 6e3nopaoHoCmi WKONAPIe, Ma 6CMAHOGNIEHHSL 8BIOCOMKOB020 CNIBGIOHOUEHHS IX DIGHIE
cepeo YYHi6 noHamro8oi UKOJU.

Ananiz nayxkosux oxcepen. Ilpoonema eusuernHss ma 00CHIONCEHHL MOMUBAYILT Ma MOMUBIE IsIbHOCMI
— O0HA 3 8A2OMUX Y 2A71Y31 NCUXONOSTUHUX 3HAHD. [lanitl npobaemi NPUCBIYEHO BelUKA KITbKICMb 00CTIONCEHD
sk padsincvkux (B. Binonac, JI. Bueomcoxuil, B. Kosanvos, K. Ilnamonos, /l. ¥Y3uaosze, I1. Axobcon ma in.),
sapybiocnux (. Amxincon, I'. Xonn, K. Maocen, A. Macnoy, X. Xexxaysen ma in.) ma 6imyuusHsAHUX YUEHUX
(M. Bopuwescoruti, 11. I'onuapenxo, M. /[pueyc, C. 3anwox, I. Kocmiwoxk, C. Maxcumenko, /{. Hikonenxo, H.
Ipopox, JI. Ilpoxonienxo, O. Cxkpunuenxo, FO. Illsand ma in.). Yueni ggasicaromo, wo came y mMorooutomy
WIKITLHOMY 6iYl (hopMYIOMbCst OCHOBU MOMUBAYIL HABUATILHOL OIIbHOCMI | MOMY Yell 6iK MA€E BAMNCIUBI
pe3epsu po3euUmKy mMomusayiuHoi cgpepu yunis. Iledaeocu Hazonouyoms, wjo y MOIOOUOMY UKITbHOMY iyl
MOJICHA chopmysamu HOGUIL MUN CMAGIEHHSL 00 HABUAHHS, HANPUKIAO, IHmMepec 00 cnocoby HaOymms 3HAHb
(B. [lasuoos, B. Penxin, H. Bibix), sopienmyeéamu yuHié HA CHOCIO NI3HAHHA, WO MA€E 0e3nocepeoHe
BIOHOWEHHA 00 080100iHHA Hasuukamu XXI cmonimms, 30Kpema, 00 20MOBHOCMI HABYAMUCS 8HPOOOBIHC
JHCUMMAL.

Teopemuunor 0CHOB0I0 OOCTIONCEHHS De3NOPAOHOCE CIMANA MeOPist BUBHEHOT (HaOYmol, npuuenieHor)
besnopadnocmi, pospobnena npogecopom Ilencinbeancokoeo Yuisepcumemy Mapminom Ceniemanom y 70-x
POKAX MUHYTI020 CIOTIIMMSL; NIOX00uU 00 il susueHHs Y 3apyoischitl ma simuusHsamiu ncuxonoeii (JI. Abpamcon,
X Xexxayzen, /I. Xipomo, M. bamypin, /[. Hupine, K. Beoeneesa, T. [[yuumincoxa, JI. Manivon, I
3apybinceka, B. [lonosé ma inwi).

Buxnao ocnosnozo mamepiany. Ceped momugie HAGUAIbHOI OLLIbHOCMI € MaKi, AKi Haudiibu
aodexeammi HAGUANbHUM 3a0auam. AKujo oMU DOPMYIOMbCS Yy WKOAApA, MO 1020 HAGUAMHA CMAE
ocmucieHum i aoekeamuum. J{. ENbKOHIH HA3UBAE iX HABUANLHO-NIZHABANLHUMU MOMUBAMU, 8 OCHO8I HUX €
nizHaeaivHa nompebda i nompeba y camoposgumky. Llkonsap nosunen Oymu MOMUBOSAHUL He Juuie
DPE3VIbMAMOM, d U CAMUM NPOYECOM YYIHHA. Ko euumens HA8UUMb MOIOOUI020 WIKOIAPA BUKOHYEAMU 6CL
KOMNOHEHMU HABYATbHOT OILIbHOCMI, MO GiH COPMYE Yy HUX VYMIHHA CAMOCHMIUHO 64yumucs — copmye
HABYAIbHY OLIbHICHD.

Momue Oocsienenns € CmitiKoI0 XapakmepucmuKo 0CoOUCMOCmi ma pe3yibmamom KOSHIMUBHO20
PO3BUMKY, 0AE MOJICTUBICIL CIMPYKIMYPYBAMU 83AEMOOTI0 0COOUCMOCME 3 cepedoguueM, CniggioHecmu
pesyibmam Oianvhocmi 3 «A». [lpacnenna AKkuaukpawe SUKOHAMU C6010 COYIANbHY pONb (POlb VuHA)
akmyanizye Momugayito O0CASHeHH, 8 AKIU IMIIIYUMHO NPpeo0Cmasiena «-konyenyisy wKkoasipa wooo ceoix
30ibHOCmeEl, YMIHb, YCMAHOBOK He e 00 cebe ma OmoyeHts, a il 00 Mo2o, K CHPUUMAE 1020 OMOYEHHS,
Wo cnpusimuMe NONEPeONCeHHIO Ma 3anodieaniio nosgi Habymoi 6e3nopPaoHoOCi.

Bucnoexu. Omorce, pezynivbmamu Hautoi 0iaeHOCMUKU NOKA3ATU NPAMULL NPULUHHO-HACTIOKO0BALL 38 30K
axKademiuHol YyCHiuHoCmi 3 pigHem CopMosaHoCmi WKIIbHOL MOMUBAYIl, y HABUAHHI 6ENIUKA POJIb HALEHCUND
5K COYIATbHUM, MAK | NI3HABATLHUM MOmMUsam. Mu cnpsimyemo ceoi noOabil QOCTIONCEHHS HA OLACHOCIUKY
Ghaxmopie, sKi 6nIUBAIOMb HA (YOPMYBAHHS NOZUMUBHOT MOMUBAYTT 00 WKITLHOLO HAGYAHHSL.

IIposedene docniddcenHs 003601UN0 NPOAHANIZYBAMU MOMUBU HABYANLHOI OLLILHOCMI 3 MOYKU 30Dy
Habymoi  besnopaonocmi. Omoogic, MOMUBU HABUATLHOI OIIbHOCMI, 5K CKIA008A MOMUBAYIIHOZO
KOMNOHeHmYy 0e3nopaoHocmi, 63aEMO3ANEHCHT 3 NPOGIOHON  OLIbHICMIO  MOIOOUI020 WKOIApA ma
B8NIUBAIOMb HA 1T YCHIUWHICb.

Knrouoei crosa: momusu, HasuaibHa OBUILHICHb, MOIOOUULL WKOJAD, HAOYmMa 6e3nopaoricms, MOMUE
00CsiZHEeH s YCNIXY, MOMUG VHUKHEHHS, He80aul, CaMOOYIHKA, HABUATLHULL NPOYec.
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