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The article is devoted to the analysis of the development of the emotional sphere of children in a
boarding school. The influence of socio-psychological conditions of upbringing is studied and a training
program for the development of emotional competence of adolescents is tested. The results confirmed the
effectiveness of the training in the formation of self-regulation and emotion management skills, which
contributed to the development of emotional competence of adolescents.
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Introduction. The problem of the
peculiarities of the development of children's
emotional sphere is relevant both in theoretical
and purely applied aspects. In boarding schools,
insufficient attention is paid to the development
of children's emotional and volitional sphere.
This is confirmed by the experimental research
of I. Zalysina, which is of interest in the context
of our study. The scientist conducted a
comparative analysis of the manifestation of
expressiveness and empathy in older preschool
children who were brought up in families and
institutional settings and found that both
boarding school and orphanage children do not
show interest in emotional experiences. They
lack both reactive empathy, which appears in
response to the feelings of other people, and
proactive empathy, which is the child's desire to
share his or her experience with other people, to
involve them in empathy for themselves and
others.

Insufficient determination of the influence
of wvarious socio-psychological factors of
children's upbringing on the development of
their emotional sphere significantly complicates
the process of finding means of preventing and
correcting undesirable manifestations in it. This
is what led to the choice of the research topic.

The purpose of the study: to theoretically
substantiate and empirically investigate the
development of children's emotional sphere
depending on the  socio-psychological
conditions of upbringing, to develop and test a
training program for the development of
adolescents' emotional competence.

In accordance with this goal, the main
objectives of the study were identified:

1. To identify the level of emotional
development of children of early and adolescent
age.

2. To develop and test a training program
for the development of adolescents' emotional

competence.
Theoretical background. Modern
psychological and pedagogical research

presents a comprehensive panorama that reveals
the peculiarities of the mental development of
children raised outside the family, ie. in
institutional care. These studies include
emotional state, thinking processes, language
and speech, communication and behavioral
features, and relationships with peers and
adults.

A comparative analysis of various studies
(I.G. Golovska, 1.S. Kon, T.M. Chebykina and
others) allows us to state undesirable trends
observed in the development of modern
children. This is a gradual increase in the
number of children who show increased
frustration, emotional stress, depression, and
disorders in the adequacy of emotional
regulation. Given these circumstances, the
development  of  children's  emotional
competence depending on the socio-
psychological conditions of upbringing requires
further study.

Research methods. The following
research methods were used to achieve the goal
and implement the tasks: theoretical (analysis,
synthesis, comparison, generalization,
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systematization of scientific literature on the
specifics of the development of the emotional
sphere of children depending on the socio-
psychological conditions of upbringing);
empirical (testing using the following methods:
the method of “Color Sociometry”, the method
of “Steamer” by S. Valiev, the FPI Multifactor
Personality Inventory, the methodology for
assessing the level of situational and personal
anxiety (C.D. Spielberg, Y.L. Khanin), “Self-

assessment of mental states” (Eysenck);
methods of mathematical and statistical data
processing.

Results and discussion. Since the purpose
of the study is to diagnose the development of
the emotional sphere of children depending on
the  socio-psychological  conditions  of
upbringing, the sample of our study consisted of
two groups, namely 34 children aged two to
three years, including 18 girls, 16 boys, and 62
adolescents aged 14 to 16 years (Chynadiyevo
boarding school of the Transcarpathian
Regional Council).

To achieve this goal, it was necessary to
study the following: mental states and some
personal qualities of a young child depending
on the conditions of social upbringing; mental
states and peculiarities of emotional self-
regulation of adolescents.

Since the age category differs significantly,
the psychodiagnostic tools were selected in
accordance with age-specific characteristics. To
accomplish the tasks, we used the methods of
observing children during routine moments and
in play; conversations with caregivers;
individual interviews with caregivers to identify
the peculiarities of the child's mental and
physical development. Methods were used to
diagnose the mental states of young children,
their emotional well-being in situations of
pedagogical activity and in the children's group:
“Train®, ‘Color Sociometry’, aimed at
establishing the level of emotional development
and the child's relationships with others, as well
as psychodiagnostic tools for adolescents: the
FPI personality multifactorial questionnaire, the
Spielberger-Khanin test and the method of self-
assessment of mental states” (G. Eisenk).

The general features of the child's
emotional sphere can be defined as the
dependence of his or her emotional state on the
environment, type, content, and emotional
coloring of activities. There is a certain
dependence of the child's general condition and

behavior on the type of communication. On
those days when the child received
communication with an adult of the desired
form, he or she was in an emotionally uplifted
joyful state, which contributed to his or her
overall development. If the communication was
inadequate for the child, the situation was
reversed.

Having analyzed the results of the first
stage of the study, we can generalize that the
presence of emotional discomfort causes certain
types of children's behavior: children are
unbalanced, excitable, impulsive. Children who
are prone to solitude, constrained. Children who
have various fears. These mental disorders can
be caused by both objective factors - the
conditions in which the child lives and is
brought up - and subjective factors - the child's
mental, personal, somatic and physiological
development. It has been established that if a
child is in an unfavorable emotional state, this
significantly affects almost all his or her
functions. The child is reluctant to engage in
joint activities, and sometimes refuses to do so
at all, the child's speech activity decreases, the
child's appetite and sleep are disturbed, the
child chooses a passive role during classes, and
the child often shows negativity and aggression
in his or her behavior with loved ones. We also
conducted diagnostics among adolescents to
identify undesirable deviations in personality
traits and states that are of primary importance
for the process of social adaptation and
behavior regulation through the development of
emotional competence.

Thus, during the second stage of the study,
namely, on the basis of correlation analysis, we
determined that it is the emotional sphere of
adolescents, which is the basis of socialization,
that needs to be regulated, so to speak, to gain
experience of emotional competence.

Particular attention should be paid to the
fact that emotional regulation disorders have
been identified as the most persistent and most
likely to cause a negative prognosis for the
child's future life and its quality in the future.
This is what prompted us to conduct
correctional work with the appropriate age
group.

It is established that self-regulation is also
characterized as ensuring the personal activity
of an individual, which involves the
manifestation of perseverance, purposefulness,
initiative in actions and deeds; self-regulation is
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a process aimed at correcting or changing
actions in accordance with the tasks of the
subject and the conditions in which he acts;
regulation means the creation of special
psychological modes of activity depending on
the strategy and tactics of its implementation by
the subject. The principle of self-regulation is
based on the idea of centralized regulation of
the psyche by the subject. Self-regulation of
behavior in adolescence is an integrative
structure that includes intellectual, cognitive,
volitional, emotional, moral, and motivational
spheres.

The main problem is the insufficient level
of self-regulation of adolescents' behavior due
to the crisis of adolescence, and negative
changes in self-awareness are clearly
manifested in the manner of behavior.
Accordingly, mastering self-regulation of
adolescent behavior enables adolescents to
make decisions independently, establish
socially significant values, choose ways of self-
affirmation, set goals and means of achieving
them.

Thus, self-regulation in adolescence is an
integrative structure that includes intellectual,
cognitive, volitional, emotional, moral, and
motivational properties. The main problem is
the insufficient level of emotional self-
regulation associated with the crisis of
adolescence, which causes external negative
behavioral manifestations and internal personal
experiences. Mastery of emotional self-
regulation by adolescents makes it possible to
manage the manifestation of their own
emotions, behave adequately in the social
environment, successfully communicate and
interact with other people.

The results of our study have shown that
adolescents experience difficulties related to
emotional competence, which in turn depends
on a number of personal and situational factors,
including emotional regulation.

The founder of the concept of conscious
self-regulation of human activity, O. Konopkin,
defines self-regulation as a system-organized
process of internal mental activity of a person to
initiate, build, maintain and manage various
types and forms of arbitrary activity that
directly implements the achievement of goals
and objectives adopted by a person.

Emotional competence is the ability to
realize one's emotions and the emotions of
another person, the ability to manage one's

emotions and the emotions of other people and,
on this basis, to build interaction with others.
Emotional intelligence is a very important
integral characteristic of a personality, which is
realized in his or her ability to understand
emotions, generalize their content, distinguish
emotional  connotations in  interpersonal
relationships, regulate emotions in such a way
as to promote successful cognitive activity with
the help of positive emotions and overcome
negative emotions that interfere with
communication or threaten individual success.

The first publications on the issue of
emotional competence were made by a
representative of the mixed model of emotional
intelligence, D. Goleman. According to him,
emotional competence includes two
components: personal competence, which
includes self-understanding, self-regulation and
motivation, and social competence, which
includes empathy and social skills.

Thus, self-regulation in adolescence is an
integrative structure that includes intellectual,
cognitive, volitional, emotional, moral, and
motivational properties. The main problem is
the insufficient level of emotional self-
regulation associated with the crisis of
adolescence, which causes external negative
behavioral manifestations and internal personal
experiences. Accordingly, mastery of emotional
self-regulation by an adolescent makes it
possible to control the manifestation of their
own emotions, behave adequately in the social
environment, successfully communicate and
interact with other people.

We should briefly characterize the blocks
presented:

1. Self-understanding - knowledge of one's
own states, preferences, resources and intuition:
emotional understanding of  oneself
(understanding one's own emotions and their
consequences); adequate self-esteem
(knowledge of one's own strengths and limits);
self-confidence (correct assessment of one's
own merits and abilities).

2. Self-regulation - management of one's
own internal states, impulses, resources: self-
control (control over destructive emotions and
impulses); reliability (commitment to the norms
of honor and honesty); conscientiousness
(responsibility for one's actions); adaptability
(flexibility when changes are needed); openness
to new things (readiness to work with new
information and new approaches).
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3. Motivation - emotional tendencies that
drive or facilitate the achievement of goals:
achievement motive (desire to improve or to be
better); commitment (dedication to the goals of
the group or organization); initiative
(willingness to use all opportunities); optimism
(persistence in achieving a goal despite
obstacles and setbacks).

4. Empathy - sensitivity to the feelings,
needs and concerns of others: understanding
others (being receptive to the feelings and views
of others, taking an active interest in their
concerns); promoting the development of others
(being receptive to the developmental needs of
others and supporting their abilities); service
orientation (understanding and meeting the
needs of others); using diversity (providing
favorable opportunities for different people);
political sensitivity (understanding power
relations and emotional preferences in a group).

5. Social skills - the ability to elicit desired
reactions from others: persuasion (mastery of
effective persuasive tactics); communication
(open listening and persuasive feedback);
conflict resolution (discussing and resolving
disagreements); leadership (inspiring and
managing individuals and groups); catalyzing
change (initiating or managing change);
networking (building business relationships);
cooperation and collaboration (working
together for a common goal); teamwork
(ensuring group interaction in achieving a
common goal).

Emotional competence is developed
through education, training, and experience (S.
Stein). According to scientific research, human
development is 50% determined by genetics
and upbringing, 10% by external circumstances,
and 40% by the person himself or herself, who
can influence his or her own state. Awareness
of the impact of the emotional sphere on life,
and of emotional experiences as values,
encourages the development of emotional
competence. A person has all the necessary
resources to develop emotional competence at
any given time. However, certain ways are
needed to awaken them. It is necessary to teach
a person to consciously use them.

Emotional competence 1is significantly
influenced by one's life position: a person's
perception of themselves, the way they see the
world and their place in it. Changing one's life
position can contribute to constructive personal

changes: maintaining balance, building inner
freedom, self-respect, confidence, etc.

Emotions are reflected in bodily reactions,
bodily  patterns  (breathing, = movements,
gestures, facial expressions, voice intonation,
speech speed, etc.) The formation of emotional
competence involves working with the bodily-
motor sphere of the personality.

The channels of emotional expression are
as follows: inferences-cognitions, images,
bodily sensations, verbal and non-verbal
expression, and behavior. The development of
emotional competence involves working with
all channels of emotion.

The emotional response to events in the
world around us depends on mental
development. The higher this level is, the easier
it is for a person to understand the reason for the
discrepancy between what they want and what
they expect, and thus manage emotional
reactions. Activation of the right hemisphere,
which is responsible for emotions, promotes
emotional development.

We have developed and tested a set of
training sessions aimed at developing the
emotional competence of adolescents. Each
session has a clear structure that includes the
following components:

Motivational and organizational - students'
reflection on the previous lesson, analysis of
homework, updating knowledge and experience
on the topic of the lesson and developing
interest in it. The introductory part of each
lesson offers short thematic stories-parables;
exercises to relieve emotional, physical and
behavioral stiffness.

Development of the sensory and personal
sphere. The main part of the training is aimed at
self-knowledge of opportunities and limitations,
emotional introspection; exercises to deepen
emotional self-awareness, develop emotion
management skills, time competence, positive
thinking, social sensitivity, tolerance of others,
assertiveness of behavior, readiness for
cooperation and co-creation; development of
personal authenticity, expressiveness and
emotional expressiveness, increase of emotional
freedom of participants, etc.

Reflective. The final stage involves
summarizing the results, discussing the results
of students' work, difficulties during the lesson,
and opportunities to apply the experience in
life. Analysis of exercises and reflection cover
cognitive,  emotional, and  behavioral
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components. The methodology for conducting
emotional competence training is based on the
principle of gradual group development and
continuity in self-knowledge and self-
improvement. Each subsequent lesson is a
logical continuation of the previous one, and in
terms of content, it is the basis for the next.

During the training, it is important to
create an emotionally comfortable,
psychologically safe space so that participants
can feel the impact of positive emotions and the
desire to maintain and cultivate them. One of
the positive ways to influence the emotional
state of the training participants is to use
exercises - “icebreakers” to relieve tension and
energize the group.

Before and after the training, it is
recommended to conduct a self-diagnosis of
emotional competence. At the end of the
training, a questionnaire is conducted - a written
survey of participants. This is done to identify
personal changes in participants (knowledge,
attitudes, beliefs, qualities, behavior) and the
effectiveness of the training program.

The results of the training program on

were certain changes in the emotional sphere of
those who took part in this program.

To study changes in the emotional sphere
of adolescents, a set of methods was used, as
well as at the stage of the confirmatory
experiment, in particular: the FPI personality
multifactorial questionnaire, the Spielberger-
Khanin test and the method of self-assessment
of mental states’ (G. Eysenck).

The study involved 15 adolescents in the
experimental group and 15 adolescents in the
control group. After processing the forms with
raw results, we created tables of primary data
and calculated the average values for both
groups.

To study changes in adolescents'
personality traits, we used the FPI multifactorial
personality inventory. It is designed to diagnose
the following personality traits: neuroticism;
spontaneous aggression; depression; irritability;
sociability; balance; reactive aggression;
shyness; openness; extraversion - introversion;
emotional lability; masculinity - feminism.

The results of the study of changes that
occurred after the training programme are

emotional  regulation  conducted  with presented in Table 1.
adolescents gave grounds to believe that there
Table 1
Indicators of changes in adolescents' personal characteristics
Subjects
scales Experimental group Control group

before after before after
neuroticism 5,70 4,35 5,69 5,70
spontaneous aggressiveness 421 3,18 4,20 4,25
depression 5,76 4,22 5,74 5,75
irritability 5,63 4,23 3,61 5,65
sociability 4,50 5,52 4,52 4,45
poise 5,59 6,25 5,60 5,65
reactive aggressiveness 5,41 3,15 5,40 5,85
shyness 6,68 4,12 6,68 6,70
openness 5,80 6,15 5,85 5,86
extroversion - introversion 5,10 5,00 5,08 5,15
emotional lability 5,55 5,48 5,55 5,60
masculinism - feminism 3,32 3,30 3,35 3,35

Analysing the results, we observe that the
indicators of the group with whom we
conducted the training improved. In particular,
the scores on the following scales increased
after the experimental influence: balance (X sig.
= 6.25), sociability (X sig. = 5.52), openness (X
sig. = 6.15). These scales indicate the most
favourable characteristics of adolescents, which
are indispensable in the process of interpersonal
relationships and socialisation of adolescents.

The obtained results of the experimental
influence also indicate a positive trend towards
a decrease in the following personal properties,
which at the stage of the formative experiment
were characterised by negatively increased
results, in particular: neuroticism (X sg. =4.35),
spontaneous aggressiveness (X ser. =3.18),
depression (X ser. =4.22), irritability (X ser.
=4.23), reactive aggressiveness (X ser. =3.15),
shyness (X ser. =4.12). A decrease in the scores
on these scales is a favourable factor for the
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regulation of the emotional sphere of
adolescents. In particular, individuals with low
scores on the shyness factor are brave, decisive,
risk-taking, and do not get lost when faced with
unfamiliar things and circumstances. They
make decisions quickly and immediately start
implementing them. Low scores on the
Depression  Scale reflect their natural
cheerfulness, energy, and perseverance. People
from this group are distinguished by their
richness, flexibility, and versatility of the
psyche, ease in interpersonal relationships, self-
confidence, and success in performing various
activities that require activity, enthusiasm, and
determination. Individuals with low scores on
the neuroticism factor are characterised by
calmness, ease, emotional maturity, objectivity
in assessing themselves and other people, and
consistency in plans and preferences. They are
active, efficient, proactive, ambitious. They are
distinguished by seriousness and realism, a
good understanding of reality, and high
demands on themselves. They do not hide their
shortcomings and failures from themselves, do
not get upset over trifles, feel well adjusted, and
willingly obey group norms. The overall picture

of behaviour is characterised by a sense of
strength and vigour. Health, freedom from
anxiety, neurotic stiffness, overestimation of
oneself and one's personal problems, and
excessive anxiety about possible rejection by
other people. Individuals with low values of the
irritability factor are characterised by such traits
as a sense of responsibility, conscientiousness,
and stability of moral principles. They are
guided by a sense of duty in their behaviour and
always strive to fulfil social requirements. They
respect moral norms, are precise and accurate in
their work, like order in everything, and respect
the law. High conscientiousness is usually
combined with high control and a desire to
promote universal values. This factor positively
correlates with academic performance and the
level of achievement in the social sphere, which
is relevant for this age group.

The next methodology we used to
determine changes in the emotional sphere of
adolescents in the experimental and control
groups 1s the methodology for assessing the
level of situational and personal anxiety (C.D.
Spielberg, Y.L. Khanin). The results of the
study are presented in Table 2-3.

Table 2
Indicators of changes in adolescents' situational anxiety
Subjects
Levels of SA severity Experimental group Control group
before after before after
high 42% 38% 43% 44%
average 48% 48% 46% 46%
low 10% 14% 11% 10%

Analysing the results of changes in
adolescents' situational anxiety, we observe that
the indicators of the experimental group after
the training are characterised by a tendency to
increase the indicators of low situational
anxiety, in particular, after the training this

indicator increased by 4%, and the indicators of
high level decreased by 4%, which is a
favourable phenomenon that indicates the
process of normalisation of the emotional
sphere of the studied adolescents.

Table 3
Indicators of changes in adolescents' personal anxiety
Subjects
Levels of SA severity Experimental group Control group

before after before after

high 75% 68% 74% 75%

average 25% 27% 26% 25%

low 0% 5% 0% 0%
Analysing the indicators of personal decreased by 7%, the average level increased by

anxiety, we observe the same results as at the
stage of the formative experiment. However,

2% and the low level indicators increased by
5%. The results are gratifying, as the process of

the indicators of the subjects of the normalising adolescents' personal anxiety is
experimental group after the training influence extremely important in regulating their
are characterised by a positive downward trend, emotional sphere.
in particular, the indicators of the high level
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The next methodology we used to
determine changes in the emotional sphere of
adolescents in the experimental and control
groups is the Self-Assessment of Mental States

(Eysenck). We determined the severity of
anxiety, frustration, aggression, and rigidity of
adolescents. The results of the study are
presented in Table 4.

Table 4

Indicators of changes in mental states

Experimental group Control group
Levels up to (in %) over (in %) up to (in % over (in %)
| I |1 |1V |1 I |1m |[IvV |1 Im |m |[IvV |1 Inm (1 | Iv
High 128 |25 |6 8 |6 |15 |6 118 |23 |5 1218 |24 |6
Average |78 |76 |67 |86 |77 |74 |73 |88 |79 |75 |70 |8 |78 |77 |70 |82
Low 10 |16 | 8 8 15120 |12 |6 10 117 |7 9 10 [ 15 |6 12

Notes: I - anxiety, II - frustration, III - aggression, IV - rigidity.

Analysing the results, we observe a
positive trend in the change in the indicators of
the experimental group after the training
programme. In particular, we can observe
significant changes in anxiety indicators.
Namely, the high level indicators decreased by
4%, and the low level indicators increased by
5%. From adolescence onwards, anxiety is
increasingly mediated by self-esteem, becoming
a personality trait. Anxious children are
convinced that in order not to be afraid of
anything, they need to make people afraid of
them. That is why anxiety is one of the main
sources of adolescent aggression. The change in
aggression scores in the experimental group is
as follows: high level scores decreased by 10%,
medium level scores increased by 6%, and low
level scores increased by 4%, respectively.
Everyone needs aggression within the normal
range, because a high level of aggression can
have a negative impact not only on the
adolescent's environment, but also on the
adolescent himself.

Regarding the indicators of rigidity, which
at the stage of the formative experiment were
characterised by increased results, after the
experimental impact we observe a slight
positive trend, in particular, the low level
indicators decreased by 2%, and the medium
level indicators increased by 2%, respectively.
Moderately pronounced personality rigidity
expresses the immutability of interests and
attitudes aimed at defending one's opinion, at an
active position that only intensifies under the
influence of external forces. It is practicality,
accuracy, and loyalty to one's principles. Such
people are resistant to stress because they are
less susceptible to environmental changes.

As for the indicators of frustration, the
results indicate an increase in the low level - by
4%. The high level indicators decreased by 2%.
This is a positive trend. Frustration behaviour
manifests itself when a person's goal remains
unsatisfied. This feeling ceases to be stable and
crosses a certain ‘threshold of tolerance’. Other
negative feelings take over a person's mind and
disorganise it. Along with disappointment,
frustration is an indication of an unfulfilled act
that should have been realised. Severe
frustration contributes to the disruption of
human activity, and its effectiveness disappears.
The factors of this condition also lead to
aggression as a consequence of emotional
exhaustion.

Conclusions. Thus, the results obtained
indicate positive changes in the emotional
sphere of adolescents, which indicates the
effectiveness of the training programme.
Analysing the results, we observe a positive
trend in the change in the indicators of the
experimental group after the training
programme. In particular, we observe marked
changes in anxiety indicators. From
adolescence onwards, anxiety is increasingly
mediated by self-esteem, becoming a
personality  trait. Anxious children are
convinced that in order not to be afraid of
anything, they need to make others afraid of
them. That is why anxiety is one of the main
sources of adolescent aggression.

The results of the training programme on
the regulation of the emotional sphere, which
was conducted with adolescents, gave grounds
to believe that there were certain changes in the
emotional sphere of those who took part in this
programme.
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AHoTanis

Kocmio C. H. xanoudam ncuxonoziunux HayKx,

ooyenm, 0oyenm Kagpeopu ncuxonoii

Mykauiecbkozo 0eporcasHoz2o yHigepcumeny

Aamawi C. I. cmapwuil suknaday kagheopu ncuxonoaii

Mykauiecbkoeo 0eporcasHoz2o yHigepcumeny
PO3BUTOK EMOIIMHOI KOMIIETEHTHOCTI IIJIJIITKIB

Bemyn.,  [lpobrema ocobnueocmeil  po3eumky emoyiinoi cghepu Oimeil € aKmyaibHOlO 5K Y
meopemuyHOMy, MaK i 6 Cymo NpuxkiaoHOMy dcnekmax. B ymoeax inmeprnamuozo 3axkiady HeOOCMAamHbo
yeazu NPuolIsIEMbCsL  PO3GUMKY eMOYIlIHO-601b0801 cghepu Oimeil. 1liomeepodicenHss yboMy Cyeyiomb
excnepumenmanvhi possioku I 3anucinoi, sxi npedcmaeisiioms iwmepec y pospizi HAW020 O0CTIONCEHHS.
Buena 30iiicnuna nopisHanbhull ananiz nposgy excnpecusHoCmi ma ChienepedicUsants y Oimell cmapuiozo
OOUIKITbHO20 BIKY, SKI BUX08YBANUCA 8 CIM'T ma IHCMUMYYItHUX 3aK1a0ax i 6UsAGULA, WO K BUXO0BAHYL
IHMepHamno20 3aknady, max i OUmMA4020 GYOUHKY He NpoAGNAIOmb iHmepec 00 eMOYIliHUX nepexcusans. v
BIOCYMHE SIK PeaKmueHe CHIBNEPeNCUBAHHS, WO 3'A8NAEMbCS ) 8I0ON0BI0b HA NOYYMMSL THUUX Jt00ell, MAaK U
iHiyiamueHe - NpacHenHst OUMUHU PO30LTUMU CBOE NEPEeNCUBAHHS 3 THWUMU JHOObMU, 3ATyyumu ix 0o
CniBnepeCUsanis BiOHOCHO cebe ma IHULUX.

Heoocmamue euznauenns eniugy pisHUX COYIATLHO-NCUXONOIUHUX (PAKMOPIE UXOBaHHA Oimell Ha
PO36UMOK iXHbOI emouzw—toz cghepu cymmego YCKIAOHIOE npoyec nOuyKy 3acobie npoginakmuxu i Kopexyii
Hebaxcanux npossis y uiil. Came ye 3yM0o8UI0 8UOIP memu OOCTIONCEHHSL.

Teopemuune niorpynmsa. YV cyuacHux nNCuxono20-nedazociuHux OO0CIONCEHHAX Npe0Cmasiend
00CMamub0 YINICHA NAHOPAMA, WO PO3KPUBAE OCODIUBOCE NCUXIUHO20 PO3GUMKY Oimell, SIKI 8UXO8YIOMbCSL
nosa cim'eio, moomo 6 IHCMUMyYIuHUX 3aK1a0ax oniku. J{o maxux 0oCniodicenb Mu GIOHOCUMO eMOYIUHULL
Cman, npoyecu MUCTeHHs, MOGU Ul MOBTIEHHS, 0COONUBOCII CHITKYBAHHS. A NOGEOIHKU, 83AEMOBIOHOCUHU 3
OOHOIMKaMU 1t OOPOCTUMIU.

Hopisusinenuti ananiz pishux docniovicenv (1.1 Tonoscoka, 1.C.Kon, T.M. Yebuxina ma inwi) 003gose
KOHCmamygeamu HeOadxicani meHoeHyii, wo cnocmepieaiomvcsi @ po3sumKy cywacnux oimetl. Lle nocmynoge
30ibuentst  Kiibkocmi  Oimetl, 6 SKUX SUAGIAEMbCss niOsuweHts:  pyempayii, emoyitinoi  Hanpyeu,
denpecusHocmi, posnady 8 a0eK8amHOCHI eMOYitIHo20 pe2yniogants. Bpaxogyrouu yi o6cmasuny, po3eumox
eMOYiliHOI KoMnemenmHocmi Oimeti 3A1eHCHO 6i0 COYIANbHO-NCUXONO2IUHUX YMO8 BUXOBAHH NOmMpedye
000amK08020 BUBYEHHS.

Memoodu oOocrioncennsn. J{isi OocsicheHHs Memu Ma peanizayii NOCMAGNEHUX 3a60anb 0OY10
BUKOPUCMAHO MAKI Memoou OOCTIONCEHHA. Meopemuyti (aHanis, Ccunmes, NOPIGHAHHS, V3A2abHEHHS,
cucmemamu3ayisl HAyKosoi Aimepamypu 3 NUMAaHb cneyugixu po3eumxy emoyitinoi cghepu dimetl 3a1eHCHO
8I0 COYIALHO-NCUXONOSTUHUX VMO8 GUXOBAHHS);, eMNIPUYHI (MMecmy8anHst i3 GUKOPUCMAHHIM MEMOOUK:
memoouka «Konipna coyiomempisny, memoouka «llapososuxy C. Banies, ocobucmichuii 6azamopaxmopHuii
onumysanvhuk FPI, memoouka oyinku piens cumyamuenoi ma ocobucmichoi mpueosicnocmi (4./1.
Cninbepea, FO.JI. Xanina), «Camooyinka ncuxiunux cmauiey (Auzenk); Mmemoou MamemamuKo-
cmamucmuyHol 00poOKU OAHUX.

Pezynomamu  0ocniodicennn. Auanizyiouu OmpumaHi - pe3yiomamu, CHOCMEPIcAEMO  NO3UMUBHY
MEHOEeHYil0 V 3MIHI NOKA3ZHUKIG eKCNEPUMEHMANbHOL 2pynu Nicls Npo8eoeHoi MpeHiHe080i Nnpozpamu.
3okpema, eupaosiceni 3MiHU cnocmepicaemo w000 NOKA3HUKIE MPUBONCHOCHI. A came: NOKA3HUKU BUCOKO20
pisua 3uuzunuca Ha 4%, a Huzvbkozo pieHa — nidsuwunucsa Ha 5%. 3 nionimko8ozo iKYy mMpueodiCHiCmb éce
Oinbie ONOCepeOKO8YEMbCsSL CAMOOYIHKOIO, HAbysarouy pucu ocobucmictoeo ymeopents. TpueooicHi dimu
NePeKOHaHI: wob Hiuo2o He bOsIMUCs, NOMpIOHO 3pobumu max, wob dosuucs ix. Came momy mpugoOICHICIL €
OOHUM i3 OCHOBHUX Odicepell NIONIMKOBOI azpecu8HOCmi. 3MIHA NOKAZHUKI@ A2PeCUBHOCHI ) 00CTIONCYBAHUX
eKCnepUMeHmanbHol epynu HACMYNHA: NOKASHUKU 8UCOK020 pieHA 3Husumucsa Ha 10%, nokasHuku cepeoHbo2o
pisns nidguwunucs Ha 6%, NOKAHUKU HU3LKO2O PIiGHs nidguwuiacs 6ionosiono Ha 4%. Aepecusnicmo 6
MedHCax HOpMU HeOOXIOHA KONCHOMY, addice BUCOKULL PIGeHb acPecUBHOCHI MOJICe He2AMUGHO BNIUBAMU He
JUe Ha OMOYEHHA NIOImKa, ane i Ha camo20 NioNimka.
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IIuTanuga ncuxoJorii

LJooo noxasHukie pucionocmi, sIKi HA emani KOHCHAamMy8aibHO20 eKCHEPUMEHM) XapaKmepu3ye8auiucs
nidguwenuMU pe3yIbmamamu, mo nicis eKCnepUMEHMAaNIbHO20 BNIUEY CHOCIEPI2AEMO HE3HAUHY NOZUMUBH)
meHOeHYilo, 30Kpema, NOKA3HUKU HU3bKO2O pieHA 3Husunuca Ha 2%, a NOKA3HUKU CepeoHbozo pieHs
nidsuwunucst 6ionosiono na 2%. IlomipHo eupasicena pucionicms 0coOUCMOCmi GUCTOGTIOE HE3MIHHICTb
iHmepeci@ i YCMaHoBOK, SKI CNPAMOBAHI HA BIOCMOIBAHHS CBOEL OYMKU, HA AKMUBHICMb NO3UYii, KA Ni0
BNIUBOM 308HIUUHIX CUL MILKU ROCUTIOEMbCA. Le npakmuyHicmy, akypamuicms, 8ipHICHb C80IM NPUHYUNAM.
Taxi moou cmitiki 00 cmpecis, OCKIIbKU B0HU MEHULOI0 MIPOIO NIOGIAOHT 3MIHAM CEpedosULyd.

L]ooo noxasznuxie ppycmpayii, mo ompumani pe3yrbmamu 6Ka3yionb Ha NIOGUUYEHHSL HUZbKO2O PIBHS —
Ha 4%. 3HudicenHs NoKasHUKi@ eucoxoeo pieHa Ha 2% . lle € nosumusna menoenyin. DPpycmpayitina
N0BediHKa 3HAX00UMb C6ill 8Us8 MO0, KOAU NOCMABILEHA TIOOUHOI0 Mema 3aTUUacmbCs He3a0080eHoro. Lle
nouymmsi nepecmae Oymu cmaOiibHuM 1 nepexooums NeeHull «nopie mepnumocmiy. Inwi HecamusHi
NOYYmMmsL 3aX0NI0I0Mb CI0OMICb MH0OUHU T Oe30peaniz3ogyiomy ii. Pazom 3 posuapysannsm gpycmpayis €
CBIOUEHHAM He30ICHEH020 GUUHKY, AKUU magé emimumucsa y peanvHicms. CuibHa 3a c80iM cmyneHem
@dpycmpayis cnpusie nopyuienHio OislbHOCMI TI0OUHU, 3HUKAE 1T pe3yTbmamusHicms. YUHHUKU Yb020 CIAHY
npu38005ms i 00 BUHUKHEHHS a2pecii, K HACTIOKY eMOYIIHO20 GUCHAICEHMHS.

Bucnosku. Omoice, ompumani pe3yibmamu ceio4amv Npo NOUMUGHI 3MIHU Y eMOYItiHIU cghepi
nIOMIMKI8, W0 6KA3YE HA eEeKMUBHICMb MPEHIHe0801 npozpamu. AHARIZYIOUU OMPUMAHI pe3ylbmamu,
CNOCMEPI2AEMO NOZUMUBHY MEHOCHYII0 Y 3MIHI NOKA3HUKIE eKCNEPUMEHMATbHOL 2pYynu Nicist NPOBEOeHOT
Mperine08oi npocpamu. 30Kpema, SUpadCeHi 3MiHU CNOCMEpPIeacMo Wo0o HOKA3HUKIE MPUBOdCHOCHI. 3
nIONIMKOB020 GIKY MPUBOJICHICIIb 6Ce  Dilblle ONOCEPeOKO8YEMbCS CAMOOYIHKON, HAbYsarouu pucu
ocobucmicnozo ymeopenns. Tpusooichi Oimu nepekorani.: woo Hino2o He 60smucs, nompioHo 3pooumu max,
w06 bosinucs ix. Came momy mpuONCHICIb € OOHUM [3 OCHOBHUX OXcepelt NIONIMKOB0I aepecuéHOCMI.

Pezynomamu nposedenoi mpenineosoi npocpamu 3 pe2ynsyii emoyitinol cghepu, sika Oyina npogedena 3
nionimkamu, Oanu NiOCMAasu 66aANCAMU, WO BIOOVIUCS NeSHI 3MIHU Y eMOYIUHIL cghepi mux, Xmo npuLiHsie
yuacmo y Oawiii npospami.

Knrouoei crnoea: nionimku; mpenine, emoyitina cepa; oimu-cupomu, 0imu, no3oaeneHi bamvKiecbko2o
NIKYBAHHS, eMOYIUHA KOMNEeMEeHMHICMb, eMOYIHULL iHMeNeKm, NCUXONI02IUHA NIOMPUMKA.
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